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1. Croeso

1.1 Croesawodd JH y Cyngor i'r cyfarfod a diolchodd i bawb am deithio i'r Gogledd. 

1.2 Aeth JH ymlaen i gyflwyno RM, sydd newydd ei phenodi'n Bennaeth yr Is-adran Dysgu Digidol a chyflwynodd pob aelod o'r Cyngor eu hunain yn gryno, gan ddatgan eu profiad ym maes dysgu digidol a'r hyn y maen nhw'n gobeithio'i gyfrannu at y Cyngor. 

1.3 Rhoddodd RM drosolwg o'i chefndir, sydd ym meysydd Cyfathrebu a Marchnata yn bennaf. Ei phrif nod yw elwa ar y cyfoeth o brofiad 'o gwmpas y bwrdd' a defnyddio hwn i lywio gweddill Rhaglen Dysgu yn y Gymru Ddigidol yn ogystal â llywio sut caiff y Fframwaith Cymhwysedd Digidol ei roi ar waith, i sicrhau ei fod yn ganolog i'r cwricwlwm newydd.


2. Trosolwg o Raglen Dysgu yn y Gymru (LiDW)  Ddigidol - Chris Owen

Cysylltedd Dysgu yn y Gymru Ddigidol

2.1 Rhoddodd CO'r newyddion diweddaraf ynglŷn â Grant Cysylltedd Dysgu yn y Gymru Ddigidol. Mae gan naw deg chwech y cant o ysgolion wasanaeth di-wifr ar draws eu hadeiladau erbyn hyn, ac mae naw deg dau y cant o ysgolion wedi bodloni'r gofynion sylfaenol ar gyfer cyflymder cysylltu. 

2.2 Disgwylir i'r Rheolwyr Prosiect gyfarfod â'r Gweinidog yr wythnos nesaf i sefydlu ffordd ymlaen ar gyfer yr wyth y cant sy'n weddill. Tynnodd CO sylw, fodd bynnag, at y ffaith nad ysgolion yng nghefn gwlad yn unig yw'r rhain, y mae angen buddsoddiad sylweddol arnynt er mwyn cyrraedd y nod. Mae rhai o'r rhain yn ysgolion lle bydd yn gofyn cau ffyrdd ar raddfa helaeth er mwyn gallu gwneud y gwaith. 

Hwb

2.3 Dangosodd CO fideo hyrwyddo sydd newydd ei gynhyrchu ac sy'n amlygu priodoleddau Hwb a dywedodd fod y dudalen flaen wedi cael ei hail-gynllunio. Mae'r swyddogaeth chwilio hefyd wedi cael ei hailwampio'n helaeth gan alluogi defnyddwyr i gael canlyniadau o Encyclopaedia Britannica ac ImageQuest, a hefyd o adnoddau a gyhoeddwyd ac o rwydweithiau cymunedol Hwb.

2.4 Tynnodd CO sylw at y bar offer newydd a'i ddolenni uniongyrchol at holl elfennau allweddol Hwb, a fydd yn ymddangos ar frig pob tudalen i ddefnyddwyr sydd wedi'u dilysu.  Y gobaith yw y bydd mwy o elfennau'n cael eu hychwanegu at hyn dros amser. 

Cymuned Hwb

2.5 Dywedodd CO fod 1500 o aelodau wedi cofrestru yng nghymuned Hwb eisoes - athrawon yn gweithio gyda'i gilydd i ddatblygu deunyddiau ac adnoddau, y gall athrawon eraill eu teilwra wedyn ar gyfer eu hanghenion penodol nhw ac, o bosibl, eu hail-lanlwytho wedi hynny. Cafodd pedwar deg dau o adnoddau eu lanlwytho yn ystod mis Mehefin yn unig.

Rhestri Chwarae

2.6 Dywedodd CO fod 2720 o restri chwarae wedi cael eu creu ym mis Mehefin hefyd, gan ddarparu dolenni i adnoddau Hwb, elfennau o Encyclopaedia Britannica, fideos YouTube a dolenni cyffredinol ar y we. Mae hefyd yn bosibl cynnwys cwis ar y diwedd i gadarnhau bod dysgwyr wedi deall y pwnc neu'r dasg.  

Rhwydweithiau Hwb

2.7 Mae dros dri chant o grwpiau wedi'u sefydlu hyd yma, ac mae 1137 o ddefnyddwyr cofrestredig yn cymryd rhan. 

2.8 Cadarnhaodd CO y byddai'n bosibl i Dîm Hwb sefydlu grwpiau pe dymunid. Fodd bynnag, mae'n bosibl y bydd gwahodd yr athrawon cywir i ymuno â nhw yn her, os nad yw proffiliau'r athrawon wedi cael eu cwblhau a'u diweddaru yn ddigon da (pa bynciau y maen nhw'n eu haddysgu etc).

Gwneud Defnydd o Hwb+

2.9 Rhannodd CO y newyddion diweddaraf ynglŷn â'r niferoedd sy'n gwneud defnydd o Hwb+. Yn ystod mis Mehefin, roedd cyfanswm o 659 o ysgolion yn defnyddio Hwb+ yn rheolaidd (wedi mewngofnodi o leiaf 10 gwaith yn ystod y mis). Bydd llywodraethwyr yn cael eu hyfforddi yn yr hydref i'w galluogi i gael mynediad at y platfform. Bydd hyn yn darparu gweithle ar y cyd i helpu i ddatblygu polisïau ac mae'n bosibl ei ddefnyddio hefyd i wneud cyhoeddiadau i'r holl staff. 

Gwefannau ysgolion ar gyfer y cyhoedd

2.10 Cadarnhaodd CO fod gan bob ysgol wefan ar gyfer y cyhoedd nawr yn Gymraeg ac yn Saesneg. 

Arweinwyr Digidol Hwb

2.11 Cadarnhaodd CO y bydd tri o'r Arweinwyr Digidol presennol yn gadael eu swyddi ar ddiwedd y tymor hwn. Mae Tîm Hwb ar hyn o bryd yn nodi pobl addas i gymryd eu lle a byddant yn mynd ati i gysylltu â'r rhain maes o law, os cânt ganiatad i recriwtio'n allanol. 

Gofod Cydweithio'r Cyngor Dysgu Digidol Cenedlaethol

2.12 Bydd holl aelodau'r Cyngor yn cael mynediad at ofod cydweithio ar Hwb. Yn y dyfodol, yn y fan hon y bydd holl agendâu a chofnodion y Cyngor Dysgu Digidol Cenedlaethol yn cael eu cyhoeddi a bydd yn bosibl trafod unrhyw ddogfennau polisi neu ganllawiau drafft yma hefyd.

2.13 Rhoddodd DL drosolwg o sut y mae gofodau cydweithio wedi cael eu defnyddio i helpu'r gwaith o gymedroli ym Mhenrhyn Gŵyr. Mae hyn wedi cael ei groesawu'n gynnes ac mae wedi helpu i gysoni'r gwaith o gymedroli canlyniadau ar draws partneriaeth gyfan gogledd Gŵyr. Mae cynrychiolwyr yn gweithio gyda phartneriaeth De Gŵyr ar hyn o bryd i gyflwyno'r syniad yno hefyd. Er hynny, pwysleisiodd fod angen gwneud mwy o waith i hyrwyddo gofodau cydweithio i ysgolion. 

2.14 Gofynnodd MJ am ystadegau defnydd o ran mynediad awdurdodau lleol at Office 365, oherwydd bod sôn nad yw Pen-y-bont ar Ogwr yn gallu cael mynediad at hwn o ganlyniad i gyfyngiadau hidlo. Tynnodd CO sylw at ddogfen safonau hidlo'r we a gyhoeddwyd gan Lywodraeth Cymru yn ddiweddar a dylid sicrhau bod awdurdodau lleol yn ymwybodol ohoni, os nad ydyn nhw'n gwybod amdani eisoes. Dywedodd CO hefyd fod un awdurdod lleol â rheolau mynediad llym dros ben wedi mabwysiadu'r polisi ers cyhoeddi'r ddogfen ac wedi llacio ei hidlyddion ar gyfer ei athrawon.

2.15 Er hynny, pwysleisiodd CO ei bod yn annhebygol  y bydd cysondeb ar draws yr holl gonsortia, oherwydd mân wahaniaethau rhwng y feddalwedd sydd ar waith (allweddeiriau a ddefnyddir etc.)

2.16 Gofynnodd TC a fu unrhyw newid cyffredinol o ran diwylliant hyd yn hyn. Dywedodd CO fod y canllawiau wedi rhoi hyder i uwch reolwyr yn yr awdurdodau lleol a'r consortia a'u bod wedi ysgogi trafodaethau ynglŷn â chynnwys addas a mynediad. 

2.17 Tynnodd GD sylw at y ffaith mai dim ond yn rhannol y mae rhai o nodweddion Hwb+ ac Office 365 yn gweithio yn Rhondda Cynon Taf. Nododd CO y bydd hyn yn cael ei ddatrys cyn hir o bosibl, wrth i'r awdurdod symud ysgolion o un system hidlo i un arall. 

2.18 Nododd MJ fod rhai awdurdodau lleol yn rhwystro mynediad at wefannau cyfieithu, lle mae'r rhain yn ddefnyddiol i ddisgyblion mewn ysgolion Cymraeg.

Cam gweithredu:  Yr ysgrifenyddiaeth i rannu enwau defnyddiwr yr aelodau ar gyfer y gofod cydweithio. Yr aelodau i gysylltu â'r ysgrifenyddiaeth i gael eu cyfrineiriau.

e-Ddiogelwch

2.19 Gofynnodd CB p'un a yw Boost ar gael i ysgolion yn rhad ac am ddim. Roedd CO o'r farn bod hwn yn wasanaeth y mae'n rhaid talu amdano ac nad yw ar gael yn ddwyieithog. Fodd bynnag, mae'r adnodd 360 gradd ar gael am ddim drwy Hwb. 

2.20 Mae Andy Wood yn sefydlu grŵp i oruchwylio a llywio materion yn ymwneud â diogelwch plant ar-lein.

2.21 Amlinellodd JJ ganlyniadau holiadur  e-ddiogelwch roedd hi wedi'i ddosbarthu i nifer fach o golegau a phrifysgolion. Nodwyd mai dim ond ychydig o ymatebion a gafwyd - gan awgrymu nad oes polisïau ar waith gan y sefydliadau hyn o bosibl. Fodd bynnag, mae'n anodd cadarnhau hyn oherwydd y diffyg ymatebion.

2.22 Nododd MJ fod canllawiau ar e-ddiogelwch mewn ysgolion wedi'u cyhoeddi gan Swyddfa'r Comisiynydd Gwybodaeth, ond dywedodd y byddai'n ddefnyddiol cael canllawiau ynghylch rheoli data personol a sensitif (yn electronig ac ar gopi caled), gan ei bod yn bosibl bod ysgolion yn tramgwyddo'n ddiarwybod o ran hyn. Ategwyd bod yr adnodd 360 gradd yn ddefnyddiol dros ben yn hyn o beth.

2.23 Tynnodd CB sylw at y ffaith y gallai tramgwyddau data arwain at gostau anferth pe byddai'n cael ei farnu bod ysgol wedi bod yn esgeulus o ran rheoli gwybodaeth sensitif neu bersonol. 

2.24 Dywedodd CO fod canllawiau'n cael eu paratoi ar hyn o bryd  a fydd yn rhoi manylion beth ddylid, a beth na ddylid, ei gadw ar Hwb. Bydd y rhain yn cael eu dosbarthu drwy'r gofod cydweithio newydd cyn bo hir, er mwyn i aelodau'r Cyngor gael eu hystyried. Y disgwyl yw y bydd y canllawiau terfynol yn cael eu cyhoeddi ym mis Medi.
CwrddHwb
2.25 Soniodd CO am lwyddiant digwyddiadau CwrddHwb a gynhaliwyd ledled Cymru'n ddiweddar. Dywedodd hefyd mai bwriad Tîm Hwb yw symud oddi wrth fyrddau â themâu neu fyrddau 'busnes' (e-ddiogelwch, Llyfrgell Genedlaethol Cymru etc) i ganolbwyntio ar roi cyfle i athrawon o ysgolion digidol gymwys rannu eu gwybodaeth a'u profiad. 

Digwyddiad Dysgu Digidol Cenedlaethol 2015

2.26 Dywedodd CO fod adborth cadarnhaol iawn wedi dod i law ynglŷn â digwyddiad a sesiynau gweithdy eleni ar 24 Mehefin. 

2.27 Ar hyn o bryd, mae Tîm Hwb  wrthi'n ymchwilio i'r opsiynau o ran beth i'w gysylltu â digwyddiad Digidol 2016. Byddant yn trafod hyn gyda chydweithwyr yng Ngrŵp yr Economi, Sgiliau a Chyfoeth Naturiol.

2.28 Cytunodd y Cyngor y byddai hyn yn gwneud synnwyr gan awgrymu y gallai ysgolion ddarparu cynnwys, gyda gemau a heriau sgiliau/arloesi'n cael eu gosod cyn y digwyddiad ei hun. 

2.29 Cytunwyd y byddai'r Cyngor yn darparu awgrymiadau ar gyfer digwyddiad y flwyddyn nesaf, gyda'r nod o roi mwy o bwyslais ar ddisgyblion.

2.30 Nododd MJ hefyd y dylai fideos y rhai sy'n ennill gwobrau ddangos cynnwys y cais buddugol, yn ogystal â'r athrawon cysylltiedig yn siarad amdano. Dywedodd CO y byddai hyn yn cael ei ystyried yn y dyfodol, gan ddibynnu ar gysyniad yr adnodd/cais ac ar ba ffurf y mae ar gael.

Cam gweithredu: Yr ysgrifenyddiaeth i ychwanegu ' Digwyddiad Dysgu Digidol Cenedlaethol 2016' i'r agenda ar gyfer y cyfarfod nesaf ym mis Hydref.

Addysg Bellach/Addysg Uwch

2.31 Cyhoeddodd CO fod Tîm Hwb ar hyn o bryd yn ymchwilio i'r opsiynau o ran cyflwyno Hwb i sefydliadau Addysg Bellach ac Addysg Uwch. Mae dull cost effeithiol wedi cael ei sefydlu erbyn hyn ac mae cyfnod treialu yng Ngholeg Penfro o dan ystyriaeth. 

2.32 Crybwyllwyd y byddai cyflwyno Hwb i rieni o fudd hefyd.

2.33 Dywedodd RM fod strategaeth gyfathrebu a marchnata'n cael ei datblygu ar gyfer Hwb ar hyn o bryd, ac mae'n fwriad hyrwyddo'r platfform yn fwy eang - gan ystyried hysbysebu ar y teledu a'r radio. 

2.34 Tynnodd CB sylw at yr hyn y mae Tîm Hwb wedi'i gyflawni, gan ganmol y platfform sydd wedi cael ei ddatblygu a'r modd y gwellodd ei ymarferoldeb dros y flwyddyn ddiwethaf.

2.35 Gwnaeth dau aelod o'r Cyngor sylwadau ynglŷn â'r ffaith ei bod yn ymddangos bod y modd y mae Estyn yn asesu ymgysylltiad ysgolion â Hwb yn ystod arolygiadau yn anghyson. Dywedodd CO fod sesiynau ymgyfarwyddo â Hwb yn cael eu trefnu ar gyfer arolygwyr Estyn yr wythnos nesaf, er mwyn sicrhau bod defnydd ysgolion ohono'n cael ei asesu mewn modd mwy cyson ar draws Cymru. 

Canolfannau Rhagoriaeth Hwb+

2.36 Dywedodd CO fod sesiwn adolygu wedi'i gynnal yr wythnos ddiwethaf ar gyfer yr ysgolion a benodwyd ar draws y De. 

2.37 Darparodd pob ysgol gyflwyniad pum munud ynglŷn â sut roeddent wedi defnyddio Hwb a Hwb+. Roedd pawb yn defnyddio'r offer a ddarparwyd - platfform Hwb, Just 2 Easy etc - i rannu adnoddau. Roedd rhai dulliau o weithredu'n debyg iawn i'w gilydd, eraill yn amrywio'n arw, ond roeddent i gyd yn cael eu defnyddio'n effeithiol dros ben ac yn cael eu rhannu ag ysgolion eraill yn eu hardaloedd. Nododd DO  y byddai llawer o syniadau i'w harddangos yn y Digwyddiad Dysgu Digidol Cenedlaethol nesaf ac y byddai'n werth hyrwyddo'r ysgolion hyn drwy Hwb fel rhai i gysylltu â nhw i gael cymorth. 

2.38 Bydd sesiwn tebyg ar gyfer ysgolion yn y Gogledd yn digwydd ar 15 Gorffennaf yn Wrecsam.

Materion Cyffredinol

2.39 Nododd JH  y dylid cynnal gwerth y Cyngor. Dywedodd RM y byddai'n fuddiol petai'r Cadeirydd yn cael cyfarfodydd mwy rheolaidd gyda'r Gweinidog Addysg a Sgiliau. 

2.40 Gofynnodd RW p'un a oedd cefnogaeth drawsbleidiol i'r Fframwaith Cymhwysedd Digidol, gan dynnu sylw at broblemau posibl ar ôl yr etholiad y flwyddyn nesaf. Dywedodd RM y byddai angen cael rhyw sicrwydd cyn hynny - o bosib drwy ddadl mewn Cyfarfod Llawn.

Fframwaith Cymhwysedd Digidol

2.41 Siaradodd RM am bwysigrwydd y Fframwaith Cymhwysedd Digidol newydd. Bydd yr Athro Donaldson yn lansio'r elfen hon o'i adolygiad o'r cwricwlwm yn gyntaf. Bydd hyn yn sicrhau bod Sgiliau Digidol yn rhan annatod o holl agweddau eraill y cwricwlwm wrth i'r rhain gael eu cyflwyno dros y pum mlynedd nesaf. 

2.42 Bydd grŵp o 'Ysgolion Arloesi' yn cael eu penodi cyn bo hir i helpu i ddatblygu'r fframwaith. Disgwylir y bydd y fframwaith yn barod erbyn mis Medi 2016 cyn cyflwyno'r elfennau eraill. 

2.43 Y farn gyffredinol  oedd y dylid gwneud y fframwaith yn statudol ar ôl blwyddyn, er mwyn sicrhau bod pob ysgol yn ei fabwysiadu, gan ei bod yn bosibl y bydd rhai yn dewis gohirio gwneud hynny am gyfnod amhenodol.

2.44 Tynnodd MJ sylw at y ffaith ei bod yn bosibl y bydd angen hyfforddiant ychwanegol ar athrawon mewn ysgolion nad ydynt yn ysgolion arloesi. Bydd yr 'Ysgolion Arloesi' hyn wedi cael y blaen ar ysgolion eraill o ran sgiliau a thechnoleg digidol eisoes, ac mae'n debyg y bydd angen cymorth ar ysgolion eraill i gyrraedd yr un safon. 

Cam Gweithredu: Yr ysgrifenyddiaeth i drefnu gweithdai ychwanegol ym mis Rhagfyr a mis Mai i drafod y Fframwaith Cymhwysedd Digidol.


3. Awgrymiadau  o feini prawf llwyddiant ar gyfer y Cyngor Dysgu Digidol Cenedlaethol yn 2015-16

3.1 Hyrwyddo manteision Hwb a chael cynifer â phosibl o sefydliadau i'w ddefnyddio.

3.2 Rhoi cyhoeddusrwydd ychwanegol i swyddogaeth y Cyngor - o bosibl drwy Dysg. 

3.3 Darparu cyngor ynglŷn â rhoi'r Fframwaith Cymhwysedd Digidol ar waith. 

3.4 Ymchwilio i'r posibilrwydd o gyfuno Digwyddiad Dysgu Digidol Cenedlaethol y flwyddyn nesaf â Digidol 2016.

3.5 Cynnal cyfarfodydd rheolaidd bob chwe mis â'r Gweinidog Addysg a Sgiliau i rannu'r datblygiadau diweddaraf. 

3.6 Llywio sut caiff elfennau STEM Adolygiad Donaldson eu rhoi ar waith.


4. Adborth o'r Is-grwpiau

4.1 Yn dilyn trafodaeth am ddyfodol y tri is-grŵp, penderfynwyd na fydd y rhain yn parhau yn eu fformat presennol. Bydd trefniadau eraill yn cael eu gwneud maes o law.


5. Cofnodion y cyfarfod diwethaf (10 Mawrth 2015) 

5.1 Cytunwyd bod cofnodion y cyfarfod diwethaf yn gywir a bod y camau gweithredu wedi cael eu cyflawni. 


6. Unrhyw fater arall 

 Diwrnod Defnyddio’r Rhyngrwyd yn Fwy Diogel

6.1 Dywedodd CO y bydd South West Grid for Learning yn cynnal cystadleuaeth yn ystod y cyfnod yn arwain at Ddiwrnod Defnyddio’r Rhyngrwyd yn Fwy Diogel ar 9 Chwefror 2016. Disgwylir y bydd hon yn cael ei lansio ym mis Medi.

Technocamps

0. Awgrymodd DO y byddai o fantais i'r myfyrwyr sy'n hyfforddi yn Technocamps dderbyn hyfforddiant ar sut i gyflwyno sesiynau i ddisgyblion. Roedd DO'n meddwl bod rhai'n ymddangos ychydig yn anghysurus neu hyd yn oed yn swil.

Gwerthuso Hwb

6.2 Nododd CO fod Hwb+ yn cael ei werthuso ar hyn o bryd. Bydd holiaduron yn cael eu hanfon yn fuan i ysgolion eu cwblhau. 

Y defnydd o wybodaeth a chyfryngau

6.3 Dosbarthodd CB y ddogfen ganllawiau i'r holl aelodau cyn y cyfarfod. Lluniwyd hon gan Asiantaeth Ewrop ar gyfer Addysg Anghenion Arbennig ac Addysg Gynhwysol ac mae'n darparu canllawiau ynglŷn â sut i ddefnyddio gwybodaeth a chyfryngau o fewn amgylchedd dysgu i rai ym maes addysg. 



6.4 Soniodd CB hefyd am wledydd Ewropeaidd lle mae 'Dod â'ch Dyfais eich Hun' (BOYD) wedi profi'n ddull arbennig o effeithiol.   

Micro:bit y BBC

6.5 Dangosodd IT fideo ynghylch micro:bit newydd y BBC a fydd yn cael ei ddosbarthu i bob disgybl ym Mlwyddyn 7 ym mis Hydref. Gellir rhaglennu'r ddyfais i wneud tasgau syml ar unrhyw ddyfais gan fynd drwy gwefan benodol. Mae rhagor o wybodaeth ar wefan y BBC.  Codwyd cwestiwn plant sy'n cael eu haddysgu gartref. Cynghorwyd IT i gysylltu ag awdurdodau lleol a fyddai'n gallu cysylltu â'r teuluoedd hynny a dosbarthu'r dyfeisiau iddyn nhw.

6.6 Esboniodd IT mai'r flaenoriaeth gyntaf yw dosbarthu nifer gyfyngedig o ddyfeisiau i athrawon er mwyn iddyn nhw fynd i'r afael â'r dechnoleg cyn ei chyflwyno i'r disgyblion ym mis Hydref. Bydd y dyfeisiau ar gael yn fasnachol tua diwedd y flwyddyn.

6.7 Cadarnhaodd IT y bydd fideos hyfforddi ar gael yn Gymraeg ac yn Saesneg. Fodd bynnag,  Saesneg yn unig fydd yr iaith codio. 

Siaradwyr Gwadd

6.8 Cynigiodd TC:
6.8.1 Martin Weller, Athro Technoleg Addysg
6.8.2 Josie Fraser, Technegydd Cymdeithasol ac Addysgol
6.8.3 Simon Brindle, Cyfarwyddwr, Y Lab, Prifysgol Caerdydd 

6.9 Cynigiodd GE (yn ei absenoldeb)
6.9.1 Sugata Mitra
6.9.2 Daisy Christodoulou
6.9.3 Jo Boaler


7. Y cyfarfodydd nesaf

Dyddiadau

	Dyddiad
	Lleoliad
	Eitemau allweddol i'w trafod
	

	6 Hydref 2015 (dydd Mawrth)
	S4C, Llanisien, Caerdydd (gyda chysylltiad fideogynadledda i Gaernarfon)
	Strategaeth Cyfathrebu a Marchnata gan gynnwys Digwyddiad Dysgu Digidol Cenedlaethol 2016
	

	15 Rhagfyr 2015 (dydd Mawrth)
	Swyddfeydd Llywodraeth Cymru - Penllergaer, Abertawe (gyda chysylltiad fideogynadledda i Gyffordd Llandudno)
	Gweithdy i drafod y Fframwaith Cymhwysedd Digidol - y cam 1af 
	

	21 Ionawr 2016 (dydd Iau)
	Gwesty Ramada Docklands (BETT 2016)
	Digwyddiad Dysgu Digidol Cenedlaethol 2016
	

	15 Mawrth 2016 (dydd Mawrth)
	YG Tregatwg, 
Bro Morgannwg
	
	

	13 Mai 2016 (dydd Gwener)
	Swyddfeydd Llywodraeth Cymru - Penllergaer, Abertawe (gyda chysylltiad fideogynadledda i Gyffordd Llandudno)
	Gweithdy i drafod y Fframwaith Cymhwysedd Digidol - y cam 1af
	

	8 Gorffennaf 2016 (dydd Gwener)
	Swyddfeydd Llywodraeth Cymru - Cyffordd Llandudno, Conwy (gyda chysylltiad fideogynadledda i Gaerdydd)
	
	



8. Cofnodion y cyfarfod diwethaf (22 Ionawr 2015)

8.1 Roedd yr holl gamau gweithredu yng nghofnodion y cyfarfod blaenorol wedi cael eu rhoi ar waith a chytunwyd bod y cofnodion yn gofnod cywir o'r cyfarfod.

Crynodeb o'r Camau Gweithredu

	Cyf
	Cam Gweithredu

	2.18
	Yr ysgrifenyddiaeth i rannu enwau defnyddiwr yr aelodau ar gyfer y gofod cydweithio. Yr aelodau i gysylltu â'r ysgrifenyddiaeth i gael eu cyfrineiriau. 

	2.30
	Yr ysgrifenyddiaeth i ychwanegu 'Digwyddiad Dysgu Digidol Cenedlaethol 2016' i'r agenda ar gyfer y cyfarfod nesaf ym mis Hydref.

	2.41
	Yr ysgrifenyddiaeth i drefnu gweithdai ychwanegol ym mis Rhagfyr a mis Mai i drafod y Fframwaith Cymhwysedd Digidol.




Y cyfarfod nesaf: dydd Mawrth 6 Hydref: S4C, Llanisien, Caerdydd.
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Preamble

The Guidelines for accessible information are an open educational resource (OER) to support the creation of accessible information in general and for learning in particular. These Guidelines do not aim to contain all available information on accessibility or cover every aspect of the field, but to summarise and link to existing and useful resources which can be helpful for non-information and communications technologies (ICT) experts.

The purpose of developing such Guidelines is to support the work of practitioners and organisations working in the field of education to provide accessible information to all learners who require and will benefit from more accessible information. The procedure for creating accessible information is universal. Therefore, these Guidelines support all individuals or organisations wishing to create information that is accessible in different formats.

Within the Guidelines you will find:

· a general introduction, description of the main terms, the target group and scope of the Guidelines;

· steps to make information and media accessible, including recommendations and relevant resources;

· examples of accessibility checklists for specific formats; and

· an extensive glossary providing working definitions of relevant terms.

The Guidelines include two steps for action that build upon each other. By following the Guidelines in Step 1 to make different types of information accessible, Step 2 becomes easier, as already accessible information is available to be used within the different media.

The Guidelines give guidance on actions to be taken and resources are provided which give more in-depth information.

The Guidelines have been developed as an OER and are intended to be adapted to varying contexts and technological developments, as well as to grow with usage.

Throughout all sections of the Guidelines, you will find links either to an explanation of a key term within the glossary or to external resources.

These Guidelines were developed through the ICT for Information Accessibility in Learning (ICT4IAL) project, which was co-funded by the Lifelong Learning Programme of the European Commission.

[bookmark: _Toc419476493]
Introduction and rationale for the Guidelines

During this time of technical innovation, every person can potentially become an author of information that is used for learning, but not everyone needs to be an expert in making information accessible. However, it is important for everyone to be aware that information may not be accessible to different users depending on the way it is presented.

Currently the World Health Organization (WHO) states:

· Over a billion people, about 15% of the world’s population, have some form of disability.

· Between 110 million and 190 million adults have significant difficulties in functioning.

· Rates of disability are increasing due to population ageing and increases in chronic health conditions, among other causes (WHO, 2014).

Some 15% of the world’s population cannot access information, unless it is made accessible.

Within the Guidelines, the term ‘learners with disabilities and/or special needs’ is used to refer to the potential target group of people who can benefit from more accessible information provision. This phrasing respects the terminology of both the United Nations Convention on the Rights of Persons with Disabilities – UNCRPD (2006) and agreements reached with the ICT4IAL project partners, as the term ‘special needs’ often covers a broader range of learners with additional needs than those identified as having disabilities as defined under the UNCRPD.

It is now technologically possible for many people to create and share information. In addition, there are numerous resources for these authors to learn how to create documents that do not exclude anyone from accessing and using them. This does not require every author of information to become an expert in information accessibility for all forms of disabilities and/or special needs, but it does mean that all authors should aim to achieve a minimum standard of information accessibility that is universally beneficial for all users.

It is crucial to provide information in general – and information for learning in particular – in a way that is accessible to all users. Providing information that is not accessible creates an additional barrier for learners with disabilities and/or special needs. Information that is not accessible does not support people in the best way possible and excludes them from benefiting from and participating in knowledge exchange.

With this rationale in mind, the ICT for Information Accessibility in Learning project developed a set of Guidelines to support practitioners in creating accessible material.

As an open educational resource (OER) – which permits free use and re-purposing by others – these Guidelines aim to provide easy and practical instructions for authors to create accessible information that can be shared through accessible media. The Guidelines can be applied to all types of information produced, but will be especially beneficial to learners with disabilities and/or special needs when applied to information for learning.

However, accessibility of information is not only beneficial for learners with disabilities and/or special needs, but has the potential to benefit all learners. Therefore the Guidelines also take an inclusive approach and do not focus on single disabilities.

[bookmark: _Toc419476494]What is meant by ‘accessible information’?

Within the Guidelines ‘accessibility’ is understood as described in Article 9 of the United Nations Convention on the Rights of Persons with Disabilities as:

… appropriate measures to ensure to persons with disabilities access, on an equal basis with others, to the physical environment, to transportation, to information and communications, including information and communications technologies and systems, and to other facilities and services open or provided to the public, both in urban and in rural areas (United Nations, 2006, p. 8).

This is a wider concept covering many environmental and physical factors. The Guidelines focus on one area within this definition – the accessibility of information.

Within the Guidelines, information is understood to refer to a message or data that is communicated concerning a specific issue. Specifically, these Guidelines focus on the aim of sharing messages to inform learners and build knowledge in a learning environment.

Within the Guidelines the different types of information considered are text, image, audio and video. These types of information can be shared or delivered through different media channels, such as electronic documents, online resources, videos and printed material.

These media channels usually contain different types of information simultaneously.

In relation to media channels, the Guidelines consider how information is converted or packaged into a certain format using (for example) text-editing programmes – and delivered or presented to the user.

In education, the types of materials this applies to include (but are not limited to):

· Learning materials

· Course content

· Course descriptions

· Registration information and registration systems

· Research material

· University and library websites

· Catalogues and repositories

· e-learning software and learning platforms.

Accessible information is understood as information provided in formats that allow every user and learner to access content ‘on an equal basis with others’ (UNCRPD). Accessible information is ideally information that:

· allows all users and learners to easily orientate themselves within the content; and

· can be effectively perceived and understood by different perception channels, such as using eyes and/or ears and/or fingers.

Accessibility is not the same as usability. Accessibility is about ensuring people with disabilities and/or special needs have access on an equal basis as everyone else. Usability is about creating an effective, efficient and satisfactory user experience.

Full 100% accessibility of information for every user or learner is an ideal that is not easy to achieve. However, technology allows us to create and share information in a way in which the content is adaptable by the user, which means users may change the content according to their needs.

Numerous additional terms related to accessibility appear throughout this resource. All relevant terms are defined in the glossary.

[bookmark: _Toc243529284][bookmark: _Toc419476495]Who are these Guidelines for?

The intended audience for these Guidelines is any individual or organisation that creates, publishes, distributes and/or uses information within a learning environment. This includes, but is not limited to, information providers such as:

· School staff

· Librarians

· University staff

· Communication officers

· Publishers

· Support groups and non-governmental organisations.

It is important to note that, although an individual author or information provider can initiate many actions to improve accessibility, providing accessible information in general and for learning in particular may require the involvement of a wider group of stakeholders, for example:

· Decision makers in schools and universities who support accessible approaches and have agreed policies on accessibility;

· Computer scientists and information technology (IT) experts responsible for establishing accessible internet platforms, tools, sites and repositories where accessible information can be shared.

The Guidelines focus on possibilities for non-expert practitioners to create accessible information within their working environments. Recommendations for organisations on how to support accessible information provision at an organisational level have been developed in the Accessible Information Provision for Lifelong Learning project.

[bookmark: _Toc243529285][bookmark: _Toc419476496]What support is provided through the Guidelines?

The Guidelines aim to be content and context free, but offer some concrete examples of how they can be applied to different learning situations.

The Guidelines consider different levels of information accessibility, ranging from easy instructions to professional instructions, and include some aspects for ICT and accessibility experts. There are many steps an average IT user can take to achieve a certain degree of accessibility. However, the creation of some materials – such as e-books and interactive learning materials – requires more sophisticated software than the average user may have access to. These Guidelines focus on the steps every practitioner can take to make the learning information they produce as accessible as possible.

These Guidelines are available as a stand-alone document, as well as an OER that supports searching across different types of information and media. The Guidelines as OER are open for users to adapt to their context, as well as to comment on and contribute to.

The Guidelines build on a set of premises:

· The general steps to achieve accessible information are universal. Therefore the Guidelines apply to information in general and to information for learning in particular.

· The Guidelines take an inclusive approach and do not focus on particular disabilities or special educational needs.

· The challenges regarding the accessibility of content vary hugely according to the structural complexity of the content. For example, a typical bestseller book is structurally less complex than educational/scientific material.

· The accessibility of learning materials has specific challenges, for example interactivity between the learner and the content, filling in forms or usage of formulas for which technology does not yet offer easy solutions for non-ICT experts.

· In some cases, providing accessible information is not enough. Many users and learners with disabilities and/or special needs also require access to assistive technologies. The use of assistive devices is not made redundant by the provision of accessible information, but complements it.

· Providers of information in general and information for learning in particular do not have to be accessibility experts in order to achieve a basic level of information accessibility.

· The Guidelines do not encompass every step in the production of accessible information, nor do they replace existing resources. The Guidelines are a carefully considered and validated starting point for producing accessible information that leads to more detailed resources including descriptions, tutorials, recommendations or standards.

· The Guidelines are not a static resource, but are intended to be adapted to varying contexts, technological developments and to grow with usage (for example, adaptations could be made for texts with a right-to-left reading direction).

· The Guidelines can support the creation of new, accessible content, as well as support the review of existing material.

· Currently technology is in a transition phase regarding the production, distribution and reading of accessible information. Software allows users to create most material in an accessible format. However, in newer technologies, such as e-books, games and mobile applications, software for average users to create this is not always available. Therefore there are currently limits to what the average user can create with accessibility in mind.

· Given the limits of producing accessible information with average software, there are actions which can be outsourced to third parties, such as IT specialists or web developers. These Guidelines can support requirements to be mentioned as criteria in the procurement process.

These Guidelines build on two steps for action:

Step 1 describes how to create accessible information via text, images, and audio.

Step 2 considers how media can be made accessible – for example, electronic documents, online sources or printed material.

These two steps build upon each other. By following the Guidelines in Step 1 to make different types of information accessible, Step 2 becomes easier as already accessible information is available to be used within the different media.

For each step, the Guidelines provide recommendations on how different types of information can be made accessible. Each recommendation is accompanied by a list of resources available to support this process. The resources listed in the following sections are categorised into:

· ‘easy’: actions which can be completed with a general knowledge of common software programmes;

· ‘advanced’: actions which can be completed with an in-depth knowledge of common software programmes; and

· ‘professional’ levels: actions which can be completed with a more professional knowledge of software and general knowledge of programming.

Applying the Guidelines by making use of the recommendations and resources will lead to more accessible information for learning.

[bookmark: _Toc419476497]
Step 1: Making different types of information accessible

[bookmark: _Toc419476498]Section 1: Making your text accessible

One of the most important issues in making text accessible is its structure and the ability to navigate it (navigability).

‘Text structure’ usually refers to whether the paragraphs are in the right order for the user to follow, making it easier to read. When it comes to text accessibility, structure has a slightly different meaning: it refers to what makes it easy to navigate around that text. Each chapter heading and any sub-headings are set out in the table of contents, just as they are in this document. In an exam paper it could refer to the individual questions. Each element that is important – for example, chapter heading, table, figure, exam question – may be given certain attributes and labelled.

Once structure is applied, a document’s accessibility is enhanced in two ways. First, it makes it easier for any user, including those using assistive technologies, to find their way around it. Second, it allows a different user to transfer the text to a different format more easily.

Structuring textual information (a text) is essential in order to make it accessible to all users. Textual information is structured by logically labelling different elements within it, such as sequential use of headers, captions and tables. A properly structured document can be easily converted to the format that is preferred by the user; for example, a well-structured text document can be read out loud and navigated by screen readers or other assistive technologies, maintaining the logical order embedded in the text.

The more complex the visual layout (tables, footnotes, boxes, icons, etc.), the more important it is to indicate the logical reading order within the structure.

With very complex texts, it is important to know who the target audience is and structure it accordingly. In many instances a more simplified version of the text may be more useful to a wider range of users.

It is particularly challenging to make interactive features within text-based learning material accessible.

[bookmark: _Toc419476499]1.1 How to make your textual information accessible

· Use the simplest language that is appropriate for your document.

· Use a point size of minimum 12.

· Use a sans-serif font such as Arial, Helvetica or Verdana.

· For online texts, use the fonts Verdana, Tahoma and Trebuchet MS, which are specially designed for reading on a screen.

· Allow the user to change font and point size as needed in online texts.

· Left align text instead of using block text (full justification).

· Provide the full name the first time you use abbreviations and acronyms.

· Provide a text structure by using pre-defined headings (‘styles’) and body text offered by the used software. These headings should follow a logical order.

· Use headers only where they define structure, not for font effects that should highlight content.

· Use ‘Bullets and Numbering’ functions for lists.

· State the primary natural language of your document in the metadata for the document. Mark changes to another language in the text.

· Identify and provide keywords for your text.

· Add short summaries of content or chapter where possible.

· Make navigation in online texts possible with keyboard only or keyboard shortcuts.

· Ensure that colours and the use of bold and italics are not your only method of conveying meaning.

· Ensure that text and background colour combinations provide a very good contrast.

· Ensure that your text and graphics are easily understandable when viewed without colour. Ensure that all information conveyed with colour is also available without colour. Do not rely on colour alone to highlight different content.

· Provide non-text equivalents (e.g. pictures, videos, and pre-recorded audio) of your text. This is beneficial to some users, especially non-readers or people who have difficulty reading.

· Footnotes and links that are particularly relevant to complete/clarify the information in the main elements of the text structure should be numbered and the numbers should be specifically associated with these main elements.

· Give data tables row and column headers and describe their content in a summary.

· Make sure that the layout supports the reading direction which makes sense in relation to the content (left-to-right or right-to-left, depending on the language used).

· Make sure that each link and element has a unique and well-described label.

· Give form fields a label.

· Make navigation in online texts possible with keyboard only or keyboard shortcuts.

[bookmark: _Toc419476500]1.2 Resources to help make your textual information accessible

Easy instructions

· Load2Learn video tutorials: creating structured documents and accessible portable document format (PDFs) in Microsoft Word

· Books4All – Accessible Text: Guidelines for Good Practice: teacher’s guide to creating accessible learning materials

· Inclusive Learning Design Handbook – Introduction: resource to assist teachers, content creators, web developers, and others in creating adaptable and personalisable educational resources

· Accessible Digital Office Document Project: accessibility in word processing, spreadsheet, presentation, PDF and e-book applications

Advanced instructions

· Understanding content structure: W3C guideline on creating content that can be presented in different ways without losing information or structure

· Use of colour: W3C guideline on making content distinguishable

· Inclusive Learning Design Handbook – Inclusive EPUB 3: resource for content creators and educators who wish to use EPUB 3

· National Center for Accessible Media: resources for creating accessible educational, TV, web and multimedia materials

· Diagram Center: creating and using accessible digital images

Professional instructions

· Creating adaptable text structure: creating content that can be presented in different ways without losing information or structure

· Separating information and structure from presentation to enable different presentations

· Aligning text to one side on web pages

· Allow navigation with keyboard shortcuts to allow content to be operated through a keyboard or keyboard interface
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Section 2: Making your images accessible

Images can help to convey meaning. In order for images to be useful for all, the visual input must also be presented using an additional description of the information. Images could be photographs, drawings or diagrams.

The main task for making images accessible is to give them alternative text.

[bookmark: _Toc419476502]2.1 How to make your image-based information accessible

· Avoid adding images that do not provide any additional, meaningful or valuable information.

· Avoid using images to represent text.

· Give your images alternative text – a description that shares the same message as the visual image. State what is being portrayed and avoid descriptions such as ‘image of’ in the alternative text.

· Provide alternative text for every non-text element (even if just to designate the image as decorative or redundant).

· Avoid use of red, green and yellow, and lighter greys.

· Use sufficient contrast of colours between text and background.

· Avoid unnecessary backgrounds with too many images, shapes or colours.

· Avoid hyperlinks or text being hidden behind other objects such as images.

· Allow the size of online images to be scalable as needed.

[bookmark: _Toc419476503]2.2 Resources to help make your image-based information accessible

Easy instructions

· WebAIM accessible images: accessibility principles and techniques for images

Advanced instructions

· WebAIM alternative text for web images

· Making complex or dynamic images representing processes accessible
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Section 3: Making your audio accessible

An audio version of information can be beneficial for a larger group of users, who cannot access information which is purely shared through visual channels. In order for audio to be accessible to all, it needs to be shared in combination with another type of information, such as text, or replaced by a sign language video.

[bookmark: _Toc419476505]3.1 How to make your audio information accessible

· Give your audio a text equivalent. This is text which shares the same information as the video, without important content being lost. Transcripts and captions are examples of a text equivalent.

· If possible, provide the option of word highlight in the text equivalent.

· Provide volume controls.

· Provide visual equivalents to audio alerts.

· Provide alternatives for time-based media.

· Avoid automatic playing of audio or video.

· Provide keyboard-accessible fast forward, rewind and pause functions.

· Give the user the possibility of inserting bookmarks.

[bookmark: _Toc419476506]3.2 Resources to help make your audio information accessible

Advanced instructions

· IMS Global Learning Consortium: Guidelines for Accessible Delivery of Text, Audio, Images and Multimedia for learning

· International Standard – ISO/IEC 40500:2012 – Information technology – W3C Web Content Accessibility Guidelines (WCAG) 2.0 – Abstract: recommendations for making web content more accessible

· Web Content Accessibility Guidelines (WCAG) 2.0 – W3C Recommendation 11 December 2008: providing alternatives for audio media

· How to Meet WCAG 2.0: quick reference to WCAG 2.0 requirements and techniques

· Understanding WCAG 2.0: detailed technical description of the WCAG 2.0 guidelines and their Success Criteria

· DAISY Consortium: creating navigable audio books

Professional instructions

· W3C: Provide equivalent alternatives to auditory and visual content

· W3C: Examples of text equivalent given for non-text information

· W3C: Success Criteria For Providing Alternatives For Audio

· W3C: Provide alternatives for time-based media
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Section 4: Making your video accessible

Users who cannot access visual media channels need an audio description of what can be seen. Users who cannot access audio media channels need closed captions about the dialogues and all important audio information. Users who do not understand the language being used in the video need subtitles of the dialogue. Scripts about the video are required for users who cannot access visual or audio media channels.

[bookmark: _Toc419476508]4.1 How to make your video media accessible

· Give video either a text equivalent or captions. Aim not only to provide captions of the words spoken, but also a brief description of what is taking place.

· Ensure the text equivalent/script or captions are synchronised with the video. Captions are an alternative way of showing what people can hear. Scripts contain all the information that the video gives.

· Ensure the user can control the video: adjust volume, pause the video. Provide fast forward, rewind and pause functions.

· Ensure the video can be played in different media players.

· Ensure the video can be downloaded.

· Ensure the text equivalent/script or captions are synchronised with the video. Captions are an alternative way of showing what people can hear. Scripts contain all the information that the video gives.

[bookmark: _Toc419476509]4.2 Resources to help make your video media accessible

Easy instructions

· Introduction to captions, transcripts and audio descriptions

Advanced instructions

· Guidelines on accessible video applications

· AccessGA captioning: principles, techniques, resources and recommendations

· W3C: Providing closed captioning

Professional instructions

· OFCOM / ITC Guidance on Standards for Audio Description

· YouTube video accessibility: embedding an accessible YouTube video and YouTube player on a website

[bookmark: _Toc419476510]
Step 2: Making the delivery of media accessible

Increasingly, information that is shared contains all of the information types mentioned in step 1: text, image, audio and video. Information is delivered as a mix of types within electronic documents, online-based resources or printed material.

If the various types of information are made accessible according to the Guidelines in Step 1, it is easier to create media – for example, websites – that are accessible. Therefore, the accessibility of the types of information is considered a prerequisite for delivering accessible information and is not repeated below. It is assumed that Step 1 has been addressed.

[bookmark: _Toc419476511]Section 1: Making your electronic documents accessible

The electronic document is one of the most common mixtures of the types of information. Electronic documents allow authors to embed pictures, tables and videos, for example.

Information in electronic documents can be delivered in text documents – such as Microsoft Word, Adobe PDF, presentations or slideshows – or in audio format – such as MP3 or analogue tape. While the steps to achieve full accessibility may vary depending on the approach used, the ease with which these electronic documents can be made accessible grows with the inclusion of accessible types of information.

It is important to note that many authoring tools now offer accessibility features and checking tools to ensure documents are created in an accessible format.

An accessible PDF, for example, often begins its life as an accessible text document. Most accessibility features are transferred into different formats. However, depending on software versions, it is still possible that individual accessibility features may not transfer across.

In the future, enhanced e-books will considerably improve access to all kinds of content in special standards such as EPUB 3 and, more specifically, EDUPUB. E-books present new challenges with regard to accessibility as they can include interactive functionalities, animations and other advanced features.

[bookmark: _Toc419476512]1.1 How to make your electronic documents accessible

· Specify the language of your document.

· Tag your document to give it structure, using the function in the software you are using.

· Use the accessibility checker offered by your software as a simple check before sharing the document.

· Use the most up-to-date versions of software to create a PDF. Newer software versions include more up-to-date accessibility features. However, make sure that your electronic document is also usable in older versions.

· Fill in the metadata information to help users find the information through internet searches. Minimum information to be included are the document title and the main natural language of the document.

· Include all relevant elements in your document structure.

· Avoid horizontal scrolling (scrolling from left to right or vice versa).

· Provide descriptions for form fields.

[bookmark: _Toc419476513]1.2 Resources to help make your electronic documents accessible

Easy instructions

· Introduction to Accessible Instructional Materials for educators, producers and users

· Books4All – Accessible Text: Guidelines for Good Practice: teacher’s guide to creating accessible learning materials

· Inclusive Learning Design Handbook: resource to assist teachers, content creators, Web developers, and others in creating adaptable and personalisable educational resources

· Tingtun PDF accessibility checker: upload or link to a PDF to check its accessibility

· WebAIM PDF accessibility: introduction to and instructions for accessible PDFs

· CATEA guidelines on accessible PDF documents

· Load2Learn video on how to create accessible PDFs from Microsoft Word 2007 and 2010

· Load2Learn video tutorials: accessible documents, structured documents, audiobooks, text-to-speech, e-books, productivity and accessibility

· WebAIM guidance on accessible Microsoft Word documents

· CATEA guidelines on accessible Word documents

· CATEA guidelines on accessible Excel documents

· WebAIM guidance on PowerPoint accessibility

· CATEA guidelines on accessible PowerPoint files

Advanced instructions

· Adobe Acrobat X accessibility support for creating accessible PDF forms

· PDF Accessibility Checker (PAC2) based on the Matterhorn Protocol

· WebAIM guidance on creating accessible forms

· WebAIM guidance on creating accessible tables

· Load2Learn video on creating a DAISY book from Word

· Accessible EPUB 3 by Matt Garrish: free e-book from O’Reilly

· DAISYpedia: information resource to assist in and support the implementation of the DAISY standards

· Contrast-A contrast checker for finding accessible colour combinations

Professional instructions

· WebAIM guidance on creating accessible frames

· EPUB accessibility forum at idpf.org: global trade and standards organisation dedicated to the development and promotion of electronic publishing and content consumption

· Diagram Center Top Tips for Creating Accessible EPUB 3 Files

[bookmark: _Toc419476514]
Section 2: Making your online resources accessible

Online resources, such as web pages, databases and online platforms, are also likely to include all types of information – text, images, audio and video. There are many resources to help making online resources accessible and there are international standards which are widely recognised and adopted.

When creating online resources, the most important step towards accessibility is to meet the Web Content Accessibility Guidelines (WCAG 2.0). These are guidelines for advanced users.

Information providers are likely to outsource the development of online resources. In this case, the items below can act as a list of criteria for procurement and the selection of contractors.

[bookmark: _Toc419476515]2.1 How to make your online resources accessible

· Provide metadata. Labelling resources with relevant vocabulary or accessibility features makes it easier for the user to find relevant and accessible information.

· Use responsive web design, which allows the content to adapt to the end users’ output device.

· Create your website according to the User Centered Design (UCD) guidelines.

· Provide a site map. Give users a sense of where they are within your website.

· Use navigation mechanisms consistently.

· Provide a breadcrumb to determine where users are (navigation).

· Allow links and headings to be navigated using the Tab key. Provide keyboard shortcuts to important links.

· Provide ways to help users to find content. Include a search feature on each page.

· Offer a logical order of links and headers for users to navigate.

· Divide your information into manageable blocks.

· Use style sheets to control layout and presentation. Organise your documents so they may be read without style sheets.

· Create a style of presentation that is consistent across pages. Give each page a structure by using predefined headings. Your headings should follow a logical order.

· Include alternative text descriptions (alt text) for images.

· Check colour contrast with free tools.

· Allow all page functionalities to be device independent, meaning they can be used through a keyboard or voice control for example.

· Ensure that moving, blinking, scrolling or auto-updating objects or pages can be paused or stopped.

· Ensure the keyboard focus is not lost when a page refreshes.

· Include a Skip Navigation feature on each page.

· Separate information and structure from presentation to enable different presentations.

· Use a semantic structure for title, heading, quotations, block quote emphasis, list.

· Group related links, identify the group (for user agents), and, until user agents do so, provide a way to bypass the group.

· For data tables that have two or more logical levels of row or column headers, use markup to associate data cells and header cells.

· Ensure that equivalents for dynamic content are updated when the dynamic content changes.

· Check your web pages for accessibility issues using a three-step process:

· Manual check.

· Automated check using free resources provided below.

· Test by trusted users of assistive technology, like screen readers, screen enlargement software and voice-input dictation.

· Test your pages in a speech browser.

[bookmark: _Toc419476516]2.2 Resources to help make your online resources accessible

The following list of resources includes a selection of automated tools which can be used for accessibility checks. These tools are extremely valuable and useful, but can give false positives and negatives so please do not solely rely on them.

Easy instructions

· W3C Web Accessibility Initiative: strategies, guidelines and resources for web accessibility

Advanced instructions

· WebAIM WCAG 2.0 Checklist: checklist presenting recommendations for implementing HTML-related principles and techniques for those seeking WCAG 2.0 conformance

· W3C markup validation service: checks the markup validity of Web documents in HTML, XHTML, SMIL, MathML, etc.

· WAVE: web accessibility evaluation tool

· Functional Accessibility Evaluator (FAE): website accessibility evaluation tool

· The Paciello Group Colour Contrast Analyser: provides a pass/fail assessment against WCAG 2.0 colour contrast success criteria and simulates certain visual conditions to demonstrate how web content appears to people with less than 20/20 vision.

· TAW: WCAG 1.0 and 2.0 and mobileOK web checker (in English Spanish, Catalan and Galician)

· ACHECKER: web accessibility checker

· Total Validator: all-in-one (X)HTML validator, accessibility validator, spell checker and broken links checker

· AccessMonitor: web accessibility checker (in Portuguese)

· Examinator: web accessibility checker (in Spanish)

· MSF&W colour contrast ratio calculator: to check the contrast of colours on web pages

· Pause, Stop, Hide: guidance on mechanism for users to pause, stop or hide animated content

· TRACE Photosensitive Epilepsy Analysis Tool (PEAT): free, downloadable resource to identify seizure risks in web content and software

[bookmark: _Toc419476517]
Section 3: Making your printed material accessible

Although printed documents are difficult to access for many users with print disability, the continued usage of printed documents in general – and especially in learning environments – will continue for the foreseeable future.

Print cannot be made as accessible as electronic information. Electronic information has the potential to integrate multimedia; therefore content can be shared through different media. For example, text can be replaced by audio or sign language video. Depending on a user or learner’s specific disability and/or special need, they may need a different perception channel or a mix of channels that print material cannot offer.

However, there are also users/learners that find printed material more accessible than electronic. Therefore print remains important, but cannot be made universally accessible.

One alternative to print material – with the same restrictions – is Braille.

[bookmark: _Toc419476518]3.1 How to make your printed material accessible

· Use 12 or 14 font or larger.

· Use sans-serif fonts.

· Provide an electronic copy of your file as an alternative.

· Use font and paper colour depending on user preference.

· Provide alternate modalities of your document, such as Braille (upon request) or large print versions. To create large print documents from an electronic file: first, use the keyboard shortcut ‘ctrl shift A’ to select all text, and then use the keyboard shortcut ‘ctrl shift >’ to increase the font size proportionally.

· Create and insert descriptions or alternative texts for hyperlinks, images, tables and all other types of content that cannot be seen by people with visual disabilities for Braille printers.

[bookmark: _Toc419476519]3.2 Resources to help make your printed material accessible

· Load2Learn video on producing accessible files

· Load2Learn video on producing large print

[bookmark: _Toc419476520]
Applying the Guidelines to different media and specific formats

The checklists below are designed for practitioners and are examples of how the Guidelines can be applied to specific media and formats.

For each specific format a combination of actions from Step 1 and Step 2 are combined to demonstrate how the recommendations can be applied. These checklists can be used to check or audit created materials.

[bookmark: _Toc419476521]Slideshows and presentations

[bookmark: _Toc291280944][bookmark: _Toc419476522]Step 1:

· [bookmark: _Toc291280945]Text:

· Use the simplest language which is appropriate for your document.

· Use large fonts.

· Use a sans serif font such as Arial, Helvetica or Verdana.

· Use ‘Bullets and Numbering’ functions for lists.

· Avoid excessive amount of information on one slide.

· Use text and background colour combinations that provide a very good contrast.

· Ensure text and graphics are also understandable when viewed without colour.

· Image:

· Give your images an alternative text to describe the image.

· Use a sufficient contrast of colours between text and background.

· Avoid backgrounds with too many images, shapes or colours.

· Avoid links or text being hidden behind other objects such as images.

· Audio:

· Give your audio a text equivalent.

· Allow volume control, fast forward, rewind and pause functions.

· Make sure captions are synchronised with your video.

· Video:

· Ensure captions are synchronised with your video.

[bookmark: _Toc419476523]Step 2:

· Use the slide layouts offered by your software.

· Copy the text from the slide into the notes area

· Fill in the metadata information to help users find the information through internet searches.

[bookmark: _Toc419476524]
Online or e-learning tools

[bookmark: _Toc243529307][bookmark: _Toc291280947][bookmark: _Toc419476525]Step 1:

· Text:

· Use the simplest language which is appropriate for the target group.

· Divide your information into manageable and equal blocks.

· Use ‘Bullets and Numbering’ functions for lists.

· Adopt accessible templates for consistency.

· Ensure your online training materials are also available in print.

· Ensure online training can be paused, stopped and resumed.

· Images:

· Give your images alternative text to describe them.

· Avoid use of red, green and yellow, and lighter grey colours.

· Use a high contrast of colours between text and background.

· Avoid backgrounds with too many images, shapes or colours.

· Audio:

· Give your audio a text equivalent.

· Video:

· Ensure captions are synchronised with your video.

[bookmark: _Toc291280948][bookmark: _Toc419476526]Step 2:

· Give each page a structure by using predefined headings. Your headings should follow a logical order.

· Offer a logical order of links, headers and all page functions for users to navigate.

· Provide metadata when offering a range of resources. Labelling resources with relevant vocabulary or accessibility features makes it easier for the user to find relevant and accessible information.

· Give users a sense of where they are within your website by ensuring that there is a visible or audible cue to show them where they are within the navigation.

· Give video either a text equivalent or captions. For videos do not just give captions of the words spoken, but also provide a description of what is taking place.

· Provide descriptions for form fields.

· Include a search feature on each page.

· When using interactive scenarios or cases, ensure a text equivalent is also available and can be accessed using a keyboard only.

· Use responsive web design, which allows the content to adapt to the end users’ output device.

· Allow all page functionalities to be used through a keyboard only, including login, launch and print functions.




[bookmark: _Toc419476527]PDF documents

[bookmark: _Toc291280950][bookmark: _Toc419476528]Step 1:

· Text:

· Use the simplest language which is appropriate for your document.

· Use large fonts.

· Use a sans-serif font such as Arial, Helvetica or Verdana.

· Use ‘Bullets and Numbering’ functions for lists.

· Image:

· Give your images alternative text to describe them.

· Use a high contrast of colours between text and background.

· Avoid backgrounds with too many images, shapes or colours.

· Avoid links being hidden behind other objects such as images.

[bookmark: _Toc243529312][bookmark: _Toc291280951][bookmark: _Toc419476529]Step 2:

· Specify the language of your document under ‘properties’.

· Avoid saving your PDF document as an image.

· Tag your document.

· Use the accessibility checker offered by your software as a simple check before sharing the document.

· Use the most up-to-date versions of software to create a PDF. Newer software versions include more up-to-date accessibility features.

· Fill in the metadata information to help users find the information through internet searches.

· Include all relevant elements in your document structure.

· Provide descriptions for form fields.

· Ensure accessibility is not compromised when protecting PDF documents.

[bookmark: Glossary][bookmark: _Toc419476530]
Glossary

This glossary of key terms aims to support a shared language for all users of the Guidelines. Different sources for definitions have been used for this glossary:

· Existing definitions that are already in use at the international level, in particular key terms defined within:

(1) United Nations Educational, Scientific and Cultural Organization (UNESCO) / Microsoft ICT Competency Framework for Teachers (2011)

(2) UNESCO Institute for Information Technologies in Education / European Agency ICTs in Education for People with Disabilities: Review of innovative practice (2011)

· Key literature quotations and citations

· Operational definitions developed within the i-access and ICT4IAL projects.

[bookmark: _Toc189461708][bookmark: _Toc189708191][bookmark: _Toc189892514][bookmark: _Toc189898228][bookmark: _Toc291280954][bookmark: _Toc419476531]Key terms

[bookmark: Accessibility]Accessibility – Article 9 of the United Nations (UN) Convention on the Rights of Persons with Disabilities defines accessibility as: ‘appropriate measures to ensure to persons with disabilities access, on an equal basis with others, to the physical environment, to transportation, to information and communications, including information and communications technologies and systems, and to other facilities and services open or provided to the public, both in urban and in rural areas’ (United Nations, 2006, p. 8) (2).

[bookmark: Accessible_information]Accessible information – information provided in formats which allow every learner to access content ‘on an equal basis with others’ (United Nations, 2006, p. 8).

[bookmark: ATs]Assistive technologies (ATs) – ‘adaptive devices that enable people with special needs to access all manner of technical products and services. ATs cover a whole range of ICTs, from customised keyboards and speech recognition software to Braille computer displays and closed captioning systems for TV’ (European Commission, 2011, E-inclusion) (2).

[bookmark: Captions]Captions – are intended for audiences who cannot hear the dialogue. In contrast to subtitles, captions also include a description of who is speaking as well as sounds.

[bookmark: Closed_captions]Closed captions – captions that can be selected to be visible or not versus captions that are visible by default.

[bookmark: Digital]Digital – (as in digital content, digital devices, digital resources, digital technology) – essentially, another word for computers and computer technology. (Computers store and process information by converting it all to single-figure numbers – digits.) (1).

The ‘skills required to achieve digital competence. It is underpinned by basic skills in ICT and the use of computers to retrieve, assess, store, produce, present and exchange information, and to communicate and participate in collaborative networks via the Internet’ (European Commission, 2008, p. 4) (2).

[bookmark: e_accessibility]e-accessibility – ‘overcoming the barriers and difficulties that people experience when trying to access goods and services based on ICTs’ (European Commission, 2005) (2).

[bookmark: EDUPUB]EDUPUB – adapts ‘the functionality of the EPUB 3 format to the unique structural, semantic and behavioral requirements of educational publishing’ (International Digital Publishing Forum, 2015)

[bookmark: e_inclusion]e-inclusion – ‘both inclusive ICT and the use of ICT to achieve wider inclusion objectives. It focuses on participation of all individuals and communities in all aspects of the information society’. e-inclusion policy ‘aims at reducing gaps in ICT usage and promoting the use of ICT to overcome exclusion, and improve economic performance, employment opportunities, quality of life, social participation and cohesion’ (European Commission, 2006a, p. 1) (2).

[bookmark: e_learning]e-learning – any forms of electronically supported learning and teaching. (2)

[bookmark: e_learning_online_tool]e-learning/online tool – tool or system that supports online learning.

[bookmark: Electronic]Electronic – used to refer to materials that are accessible by a computer or other digital devices. It may include text, images, audio, video or a combination of these.

[bookmark: EPUB]EPUB – a format of electronic or e-books. More specifically the ‘.epub is the file extension of an XML format for reflowable digital books and publications’. EPUB is composed of three open standards produced by the IDPF (International Digital Publishing Forum) (DAISY, 2015).

[bookmark: Font]Font – a typography used in text-editing software. A san serif font is a font without curls or strokes at the end of each character. Times New Roman is an exception of a sans serif font.

[bookmark: Format]Format – how information is converted or packaged – such as text-editing programs or presentations – and delivered or presented to the user. The ending within file names usually shows the format it is saved in, such as .doc, .docx, .rtf, .xls, .csv, .jpg, .pdf, etc.

[bookmark: Information]Information – generally understood to refer to a message or data that is communicated concerning a specific issue. Specifically, these Guidelines focus on the aim of sharing messages to inform and build knowledge in a learning environment.

Within the Guidelines the different types of information considered are text, image, audio and video.

[bookmark: ICT]Information and communication technology (ICT) – ‘consists of all technical means used to handle information and aid communication, including both computer and network hardware as well as necessary software. In other words, ICT consists of IT as well as telephony, broadcast media, and all types of audio and video processing and transmission’ (FOLDOC, cited by European Agency) (2).

[bookmark: Information_providers]Information providers – any individual or organisation that creates and distributes information.

[bookmark: Information_society]Information society – ‘a society in which the creation, distribution and treatment of information have become the most significant economic and cultural activities’ … The information society is ‘considered as a necessary previous step to build Knowledge Societies’ (UNESCO/IFAP, 2009, pp. 20–22) (2).

[bookmark: Learners_disabilities_special]Learners with disabilities and/or special needs – the potential target group of people who can benefit from more accessible information provision. This phrasing respects the terminology of both the United Nations Convention on the Rights of Persons with Disabilities – UNCRPD (2006) and agreements reached with the ICT4IAL project partners.

[bookmark: Media]Media – a channel through which information can be shared. Media usually contains different types of information simultaneously. Examples include electronic documents, online resources and online learning tools.

[bookmark: Metadata]Metadata – a digital label given to information. It is machine-readable and aids the search and categorisation of information, thereby improving searchability.

[bookmark: Print_disability_impaired][bookmark: OER]Open Educational Resource (OER) – defined by the European Commission as ‘learning resources that are usable, adaptable to specific learning needs, and shareable freely’. Another widely used definition, promoted by the William and Flora Hewlett Foundation, defines OER as ‘teaching, learning, and research resources that reside in the public domain or have been released under an intellectual property license that permits their free use and re-purposing by others’.

Print disability/impaired – persons ‘who are not able to use printed books, newspapers and magazines – including those with dyslexia, motor disabilities or age related macular degeneration’ (DAISY, 2015).

[bookmark: Scalable]Scalable – the ability to change size and zoom of information according to the needs of the user/learner or the device used.

[bookmark: Semantic]Semantic – literally ‘meaning’. When used in connection with giving information structure, it stresses the necessity to give a meaningful structure.

[bookmark: Screen_reader]Screen reader – a software program designed to give access from a computer, tablet, mobile or other digital device by reading the presented information with the use of a synthetic voice. In addition to reading text, a screen reader also allows a user/learner to navigate and interact with the content using their voice. For Braille users a screen reader can also supply the information in Braille.

[bookmark: Structured_text]Structured text – text information which has been organised with an established reading order and headings using software functions such as applying styles or tagging.

[bookmark: Subtitles]Subtitles – are intended for audiences that do not understand the language used in a dialogue.

[bookmark: Tagging]Tagging – process which embeds information about the reading order, flow and organisational structure within an electronic document.

[bookmark: Technology]Technology – often used as another word for ICT, although strictly speaking ‘technology’ can mean almost any type of tool or applied knowledge. For example, pencil and paper, slates, blackboards and whiteboards are all types of writing technology (1).

[bookmark: User_centred_design]User-centred design – a design approach that focuses on making systems and tools usable. The goal is a high degree of usability.

[bookmark: Usability]Usability – ‘extent to which a product can be used by specified users to achieve specified goals with effectiveness, efficiency and satisfaction in a specified context of use’ (International Organization for Standardization, ISO 9241-11:1998(en)).

[bookmark: Web_2_0]Web 2.0 – web applications that facilitate interactive information sharing, interoperability, user-centred design, and collaboration on the World Wide Web. A Web 2.0 site gives its users the free choice to interact or collaborate with each other in a social media dialogue as creators of user-generated content in a virtual community, in contrast to websites where users (consumers) are limited to the passive viewing of content that was created for them. Examples of Web 2.0 include social-networking sites, blogs, wikis, video-sharing sites, hosted services, web applications’. The term ‘Web 2.0’ can be traced back to Tom O’Reilly and the O’Reilly Media Conference in 2004 (2).

[bookmark: WCAG]WCAG – ‘Web Content Accessibility Guidelines (WCAG) is developed through the W3C process in cooperation with individuals and organizations around the world, with a goal of proving a single shared standard for web content accessibility that meets the needs of individuals, organizations, and governments internationally’ (World Wide Web Consortium – W3C, 2012).

[bookmark: W3C]World Wide Web Consortium (W3C) – ‘an international community where Member organisations, a full-time staff, and the public work together to develop Web standards. […] W3C’s mission is to lead the Web to its full potential’ (World Wide Web Consortium – W3C, 2015) (2).
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